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Introduction

The management of a PE class and of pupils misbehaviours were among the strong-
est concerns of pre-service and in-service teachers (Behets, 1990; Telama, Lahde &
Kurki, 1980; Wendt & Bain, 1989). Controlling pupils behaviours is one of the main
factors of anxiety in PE teachers (Capel, 1993).

Despite the initial work of Kounin (1970) in classroom teaching, few studies were de-
voted to discipline in PE field. They focused initially on the description of off-task and
deviant behaviours and on teachers' apparent reaction to the incidents (Brunelle,
Brunelle, Martel, Goyette & Gaadan, 1995; Hardy, 1992-1993; Kennedy, 1982; Piéron
& Brito, 1990: Piéron & Emonts, 1988). Researchers' focus moves now to the percep-
tion of the origin of the incidents and to the identification of the possible actions of the
teacher (Fernandez-Balboa, 1991; Hardy, 1992-1993; Marzouk, Spallanzani, Brunelle
& Gagnon, 1993). They used efficiently the stimulated recall technique.

As teaching experience influences analysis of the teaching process (Barrett, Allison &
Bell, 1987: Bell, Barrett & Allison, 1985; Nelson, 1988), comparison of experienced
and beginning teachers’ perceptions of misbehaviours should allow an improvement
of the understanding of the thinking processes involved in class control management.
It could also present some interesting implications for teacher training.

The analysis of video-taped discipline incidents would be an interesting way to com-
pare interindividual variability of their perception by the teachers. That technique was
proposed to analyse the inter-individual variability of feedback (Cloes, Denéve &
Pieron, 1995).

The present study had a dual purpose: (1) to compare the analysis of class control
events by experienced and beginning teachers, and (2) to prepare the development of
video-taped episodes for teacher preparation.

164



Methods

Eight video-taped events illustrating class control episodes were selected by two ob-
servers from a video data bank comprising 35 PE lessons. Various teaching levels
and subject matter were available. Events' selection was based on the agreement of
two observers upon the identification of the discipline incidents occurrence. Video-
taped events are listed in table 1. They lasted from 13 seconds to 1 minute 26.

Table 1: List of the class control events

1. Modifying the task - Teacher does not identify the incident
2. Disturbing the activity - Teacher minimises the incident

3. Noisy during instruction - Teacher ignores the incident

4, Talking during instruction - Teacher threats

5. Being noisy during instruction - Teacher does not identify the incident
6. Grumbling during activity - Teacher asks to stop

7. Disobedience during information - Teacher states rules

8. Fighting during activity - Teacher states rules

Twelve beginning and twelve experienced teachers were involved in the study. Begin-
ning teachers had at most one year of teaching experience. Experienced teachers
had at least ten years of teaching experience and were regularly involved in teacher
training as co-operating teachers or supervisors.

Subjects watched separately the videotape showing the class control events. Three
questions were systematically asked after the presentation of each event (table 2).
The questions concerned the description of the most important thing that the subject
remembered from the episode; her/his assessment of the situation - positive or nega-
tive -, and the origin of the class control event.

During the interview, answers were audio-taped for further analysis. A reliability higher
than .85% was obtained. A biostatistical software was used for data processing
(Glantz, 1988).

Table 2: Questions raised to the subjects

1. What was going on during the teaching episode?

2. Was the situation positive or negative?

3. What was (were) the origin(s) of that positive/negative situation?

Results
Findings will be presented in two steps. Firstly, we shall focus on the description of

the events by the subjects. Secondly, we shall analyse the answers of the subjects
concerning only those in which a discipline incident has been identified.
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Description of the events

According to the subject, 2 to 7 discipline incidents were identified out of 8 which were
proposEd. According to the event, discipline represented 8.3 to 100% of the descrip-
tions with an average of 57.3%. As subjects’ attention was not orientated towards dis-
cipline, some class control events could not have been evident enough to be consid-
ered as such by some subjects. The latter would have analysed the events without
pre-conception and would have been focused on the teaching process as a whole.
Contrary to what is stated in the existing literature, findings show that beginning
teachers did not focus more often their attention on teaching aspects related to disci-
pline than experienced teachers (61.5 Vs 53.1%; t=.672, p>.20). The presentation of
selected discipline episodes and a large range of variation in experienced teachers
could explain the non-significance of the difference observed between groups. How-
ever, findings underline that even from the same events, different teachers focus their
attention on different aspects of the teaching process. As in task analysis, there could
be as much perceptions of an event as there are observers (Piasenta, 1994).

Events showed to subjects occurred equally in activity or information periods. Ex-
cepted experienced teachers for events occurring during activity, the situation did not
influence the identification of discipline incidents. Experienced teachers tended to de-
scribe less class control events when analysing events occurring during activity peri-
ods than during information periods (43.7 vs. 62.5%; z=1.641; p=.101). They identified
less class control events in activity situations than beginning teachers in the same
situation (43.7 vs. 64.6%, z=1.850, p=.064).

During activity situations, experienced teachers were more focused on teaching be-
haviours like feedback, instruction, task selection and management than on discipline
incidents. That finding indicates that when pupils are involved in the activity, experi-
enced teachers would be less sensitive to class control events than beginning teach-
ers. When the incidents occur during instruction, their importance increases because
the teacher would be directly concerned.

Analysis of the events identified as discipline incidents

This part of the results is focused on 110 answers out of 192. Assessment of the
character of the events and their origins will be envisaged.

+ Assessment of the class control events’ character

Although the episodes were selected equally in positive and negative situations by the
researchers, class control events were assessed as negative in 66.4% of cases. No
difference was observed between experienced and beginning teachers. Researchers'
assessment was based on a fine analysis of all behaviours, allowed by slow motion
and video replay techniques. It is hypothesized that watching video-tapes at normal
speed could have lead the subjects to loose some details.

Another hypothesis is that, independently of their teaching experience, teachers
tended to be rather critical when analysing teaching episodes. This would find support
in research on feedback where physical educators were identified as focused on er-
rors rather on positive aspects of the pupils performances (Cloes, Lenzen & Piéron,
1995).
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Experimented teachers' agreement exceeded 80% in seven out of eight events while
beginning teachers reached that reliability level only in four out of eight events. It must
be noted that experimented teachers were six times out of eight in agreement with the
researchers. In beginning teachers, that agreement was identified only three times.
Four events were assessed in the same way by more than 80% of the subjects. Three
of them were assessed as negative. That finding gives some support to the hypothe-
sis proposed above. Subjects seemed easily unanimous when observing an event
open to criticism.

« Origin of the class control events

After identification of the main categories of origin in both groups of subjects, a com-
parison according to the assessment of the events’ character and to the situation of
occurrence will be envisaged.

Global view

Subjects proposed an average of 16 possible origins per 10 discipline incidents. Any
significant difference was shown between experienced and beginning teachers who
gave 17 and 15 items per 10 events (W=- 16; p>.05).

As pointed out in table 3, most events were teacher-related: 91.2 and 95.4% respec-
tively in beginning and experienced subjects. Beginning teachers tended to implicate
more the pupils and the context than experienced teachers. No significant difference
was observed between groups. Predominance of teacher-related aspects could be
explained by the importance that teachers give to their actions in preventing and con-
trolling discipline events.

Table 3: Main origins of discipline incidents
Btginnlng Experienced

Teacher 91.2 95 4
Pupils 77 46
Context 1.4 0.0

Class control behaviour and management represented almost two thirds of the
causes of the teacher-related problems (table 4). This finding would show that teach-
ers consider their specific behaviour as the most important factor contributing to the
occurrence and control of discipline events. No difference was observed between
both groups. The attribution of responsibility by the teachers seemed to be independ-
ent of the amount of teaching experience.



Table 4: Teachers' responsibilities in class control events

Beginning Experienced
Class control 458 4486
Intervention 21.0 253
Management 193 18.1
Personal characteristics 36 84
Task characteristics 24 24
Climate 1.2 1.2

Comparison according to the events' assessment

When the event was considered as positive, the teacher was always associated to the
success. If the event was negatively assessed, the teacher stayed the main responsi-
ble of the incident but beginning teachers tended to propose more other origins (91.7
vs. 85.5%; z=.672; p=.20).

The categories of teachers responsibilities identified as origins of class control inci-
dent differed according to the assessment of the event (table 5). If class control be-
haviours kept the same importance in both conditions, the role of the interventions
was significantly higher when the events were positively assessed. Behaviours deal-
ing with "management” and "personal characteristics" presented opposite trends.

Table 5: Teachers' responsibilities in class control events according to the as-
sessment of the situation

Positive assessment _ Negative assessment
Class control 46.7 440 ns
Intervention 37.3 176 z=2.568; p=.007
Management 10.7 56.3 2=2.201; p=.028
Personal characteristics 1.3 9.9 z=1.951; p=.046
Task characteristics 2.7 22 n.s.
Climate 1.3 1.1 n.s.

If both groups showed the same evolution for «intervention» and «management»,

they differed in «class control» and «personal characteristics»:

1. Experienced teachers tended to give more importance to «class control» in posi-
tively assessed events than beginning teachers (56.4 vs 36.1%), z=1.529; p=.126)
while it was the opposite in negative events (34.1 vs 53.2%, z=1.623; p=.105).

2. In negatively assessed events, experienced teachers proposed more the «personal
characteristics» category than beginning teachers (15.9 vs 4.3 %, z=1.5; p=.134).
When the event was positively assessed, both groups proposed rarely this cate-
gory (0.0 and 2.8 %, respectively in experienced and beginning subjects).

Differences pointed out that teaching experience could influence the importance that

teachers give to some aspects of their behaviours according to the assessment of a
situation. Experienced teachers seemed more preinteractive than beginning teachers.
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They would identify more easily the factors preventing the occurrence of discipline in-
cidents while beginning teachers would be more reactive.

Influence of the situation in which the class control event occurs

Whatever subjects' teaching experience, the teacher was less responsible of the class
control event in activity situation than in information situation (84.7 vs. 99.0%:
z=3.128, p=.002). Subjects would consider that during activity the pupils are more free
to display towards misbehaviours. In class control events occurring during activity or
information periods, the distribution of the categories of teachers' responsibilities
identified as origin of class control events did not differ according to the teaching level.

Conclusions

Findings showed that:

1. From the same events, different teachers focused their attention on different as-
pects of the teaching process. Some discipline incidents passed unnoticed be-
cause the teachers had multiple centres of interest.

2. The teacher was seen as mainly responsible for discipline incidents. The teacher's
actions in preventing or reacting to class control events were considered as the
most important causes of discipline problems.

3. Beginning teachers did not focus their attention on discipline anymore than experi-
enced teachers. The attention they gave to the class control events did not differ
from those of experienced teachers. Nevertheless, their assessment of the situa-
tions was less uniform than that of the experienced teachers.

4. Experienced teachers tended to pay less attention to discipline problems during ac-
tivity periods than during information periods.

5. Teachers were perceived as less responsible of the class control incidents when
they occur during activity periods than during information periods.

The perception of teaching events is highly variable. It can reflect the multifaceted
meaning given to teaching situations. This underlines the importance of systematic
observation of teaching.

The use of video-tapes of specific discipline problems during teacher training under-
scores the variability of views of particular situations. It is important for the trainees to
reflect on different solutions which may be equally acceptable. To analyse whether
this approach is successful, further studies of modification of teacher behaviour
should be undertaken.
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