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ABSTRACT 

The following points emerge from the present review of strategies to improve the learning of proper 

names: (a) Face-name mnemonic techniques based on mental imagery have been shown to be 

efficient in laboratory settings in both young and older adults. Unfortunately, they are particularly 

effortful and require capacity for imagination, making them difficult to apply in a real conversational 

context. (b) Strategies based on spaced retrieval practice have been found to be efficient both in 

laboratory and more ecological settings, and both in young and older adults. (c) Techniques based on 

spaced retrieval practice appear to be more efficient than those based on mental imagery. (d) More 

recent research has proposed new perspectives, such as basing learning strategies on implicit, rather 

than explicit, memory processes such as hyper-binding. Finally, neuroscience research has started to 

investigate the possibility of using non-invasive electrical brain stimulation to improve name learning.  
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Naming people is an important linguistic and social ability. In everyday social life, names are 

commonly used to call or to greet people and to hold their attention during a conversation (see 

Cohen, 1994), or to refer to people who are not taking part in the conversation (Allerton, 1996; 

Enfield & Stivers, 2007). However, naming people is difficult, whether it is learning new names or 

retrieving familiar persons’ names. During the last 10 years, several reviews have addressed the 

general issue of the difficulty of proper name retrieval (e.g., Brédart, 2017; Griffin, 2010; Hanley, 

2014) but none has focused on the question of the improvement of the learning of names. The 

present paper was aimed at reviewing research on techniques applied to improve learning to 

associate names with individuals. First, widely used techniques based on mental imagery and, then, 

techniques based on spaced retrieval practice are addressed. Finally, more recent perspectives for 

improving the learning of personal names are described. In particular, attempts to improve name 

learning by using strategies based on implicit memory processes, and the use of non-invasive 

electrical brain stimulation are outlined. 

Techniques Based on Mental Imagery 

One strategy used to enhance name learning is based on mental imagery. This strategy requires an 

examination of the person’s physical appearance to find a distinctive feature, as well as a 

phonological analysis and transformation of the target name (finding and selecting a word or a series 

of words that are phonologically similar to the target name) and, finally, the formation of a mental 

image linking or incorporating in some way the selected words with a prominent characteristic of 

that person’s appearance. A couple of experimental studies have shown that such a strategy may be 

effective. Morris, Jones, and Hampson (1978) showed that the mean proportion of names recalled 

was significantly higher in participants (undergraduate students) who were trained to use an imagery 

mnemonic (.79) than in a control group (.42; Cohen’s d = 2.44). The recall task directly followed the 

presentation of the whole list of face-name pairs (each pair was displayed for 10 s). In that study, the 

training of the imagery mnemonic group consisted of presenting five examples taken from Lorayne 

(1958). For example, if the target person’s name was Smolensky, Lorayne proposed the following 

strategy: “I would see someone skiing on Mr. Smolensky’s very broad nose, and taking pictures 

(while skiing) with a small camera (lens). Small lens ski—Smolensky. See how simple it is? I have 

chosen Mr. Smolensky’s broad nose; you might think that the receding chin is more obvious. Choose 

whichever you think is most obvious, and see the picture of the skier taking pictures with a small 

lens” (see Lorayne, 1958, pp. 142–147). Later, the recall of the name will be possible from the 

following processing steps: 

(1) Identify the prominent feature of the face (here the broad nose); 

(2) Use this feature to retrieve the interactive image (a man skiing down the nose and Taking 

pictures); 

(3) Derive the name transformation from the image (taking pictures  small lens); and 

(4) Retrieve the target name from the name transformation (small lens  Smolensky). 
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McCarty (1980) evaluated whether all the components of such an imagery mnemonic were 

important for its efficacy. In order to carry out this evaluation, McCarty recruited six groups of 

participants (university students), each group receiving a different procedure for learning face-name 

associations. In all the groups, the name was said aloud and its spelling was shown. One group 

received the complete mnemonic procedure: a name transformation was presented (e.g., “Bryant” 

was transformed into “Bride ant”), then the face was shown and its prominent feature was 

designated (e.g., the cheeks), and, finally, a brief description of a visual image in which the referent 

of the name transformation interacted with the facial prominent feature (e.g., an ant wearing a 

wedding dress running on the person’s cheeks) was read aloud. A second group was given the name 

transformation and a description of a visual image incorporating the entire face instead of a specific 

prominent feature. In the third group, a name transformation was given and a prominent feature 

was designated but no visual image was described. In the fourth group, only a prominent facial 

feature was designated. In the fifth group, participants received only a name transformation. Finally, 

the control group received none of these components but repeated and spelled each target name. 

Face-name pairs were presented at a rate of 30 s apiece. The recall task directly followed the 

encoding phase. Results indicated that the mean proportion of correct name recalls was significantly 

higher in the first group (.55) than in any of the other groups (from .12 to .23), which did not differ 

from each other. Such results suggest that the three components (name transformation, selection of 

a prominent facial feature, and use of a mental image associating the referent of the name 

transformation with the prominent feature) are all important for the efficacy of this mnemonic 

technique. In addition, McCarty’s analyses revealed that, in the chain of processing steps described 

above, the weakest link was that of retrieving the interactive image. Note that Hastings (1982) 

reported that the selection of a prominent feature as well as a name transformation performed 

separately could enhance recall performance in comparison with a control condition. 

Yesavage, Rose, and Bower (1983) evaluated the efficacy of this mnemonic device in elderly 

participants (Mage = 65.6 years; SD = 5.4). They compared the performance of three groups of 

participants. A first group was taught the standard mnemonic technique (a prominent facial feature, 

a name transformation and an interactive image were provided). A second group was also taught the 

standard technique but was, in addition, asked to judge the pleasantness of the interactive image 

associating the referent of the name transformation with the prominent facial feature. Finally, the 

participants of the control group were directed to a prominent feature and were given a name 

transformation, but were not taught to form a visual image associating the two. Each face-name pair 

was presented for 60 s at the learning phase. The study included an immediate (I) and a delayed (D) 

recall (48-hour delay) tasks. Results indicated that the mean proportions of name recalled was higher 

in the “standard device” group (I = .39; D = .15) than in the control group (I = .17; D = .05), but also 

that these proportions were higher in the “standard device + judgment” group (I = .49; D = .32) than 

the “standard device” group. Yesavage et al. (1983) also examined the efficacy of a technique in 

which participants were invited to select for themselves a prominent facial feature, to find a name 

transformation and to generate a visual image associating the two, rather than receiving them from 

the experimenter (self-mnemonic standard device), and also to evaluate the pleasantness of the 

generated image (self-mnemonic standard device + judgment). Again, name recall performance was 

also more strongly enhanced by the technique that involved a judgment. The superiority of the 
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technique involving an affective judgment probably reflects a higher degree of elaboration on the 

association between the referent of the name transformation and the facial feature (but see 

Gratzinger, Sheikh, Friedman, & Yesavage, 1990). Yesavage and Rose (1984) tested whether the 

degree of improvement of name recall performance due to the use of the standard mnemonic varied 

in relation to age. They tested three groups of participants: young (21–38 years), middle-aged (44–59 

years), and older (60–67 years) adults. They found that the amount of improvement did not differ 

across the age groups. 

Several studies have reported the mnemonic device described here-above (the standard version or 

slightly modified versions) as being usually more efficient than participants’ (undergraduates) own 

best method for learning the names of people (Carney & Levin, 2012, 2014; Carney, Levin, & 

Stackhouse, 1997). 

It has been stressed that finding a prominent facial feature is not always easy. Indeed, many faces 

have no particularly distinctive or salient feature. In such cases, it might be interesting to focus on 

other additional details associated with the face, such as a headband or a pipe. Carney and Levin 

(2014) compared the efficacy of focusing on a prominent facial feature with that of focusing on an 

additional detail. They found that focusing on additional details was more efficient than focusing on 

facial features when recalling a name from the same picture as that used at encoding. However, if 

the pictures presented at the recall phase were different from those displayed at encoding and no 

longer showed the additional details, the technique was more efficient when facial features were 

used (Carney & Levin, 2014). 

Patton (1994) evaluated whether the face-name mnemonic based on mental imagery is efficient 

when names have to be learnt in more ecological conditions than the laboratory settings used in the 

above-quoted studies. The more ecological conditions used by Patton involved (1) learning the 

names of real people that may be uncommon and/or require ingenious phonological 

transformations, and (2) learning the names of persons with whom the participants are actively 

interacting, rather than learning names from photographs with their full attention being devoted to 

applying the mnemonic. Patton (1994) compared the efficacy of the imagery mnemonic in a 

condition of face-name learning using photographs and face-name learning in the context of a 

conversation with a real person about vacation preferences. The participants (Mage = 20.0 years; SD = 

3.5) had previously been trained to apply the mnemonic using either information supplied by the 

experimenter or their own selection of a facial feature, name transformation and interactive image. 

Results indicated that the standard technique did not improve name recall when applied, or more 

precisely attempted, during real conversations. 

Several authors have pointed out that, despite its effectiveness under laboratory conditions, the 

face-name mnemonic based on the creation of mental images is very effortful and requires a leap of 

imagination, and that applying it in everyday life, particularly within a conversational context, may be 

complicated even after the substantial training required to learn the technique (Helder & 

Shaughnessy, 2008; McCarty, 1980; Morris, Fritz, Jackson, Nichol, & Roberts, 2005; Patton, 1994). 



Published in: European Psychologist (2019) 
DOI:10.1027/1016-9040/a000363 
Status : Postprint (Author’s version)  

 

 

 

Techniques Based on Retrieval Practice  

A FIRST EVALUATION OF REPEATED RETRIEVAL SCHEDULES 

Landauer and Bjork (1978) noted that when we get to know a person in a real social situation, the 

name of the person we meet is not likely to be repeated during the conversation. Since it would be 

socially inappropriate to snap a picture of the person and write down her or his name, a good way to 

memorize the name would be to repeat it silently and to carry out a series of self-administrated 

tests after the person has been introduced. 

To evaluate the efficacy of such a technique, Landauer and Bjork (1978) asked their participants 

(university students) to imagine they were at a cocktail party and were meeting people whose names 

they wanted to remember. Twelve target names had to be learnt and were both presented and tested 

on cards whose order of presentation produced various retrieval patterns. Two names were presented 

only once, whereas the other 10 names occurred four times (the initial presentation showed the first 

and the last names, and the next three presentations showed only the first name and a space, 

indicating that attempting to recall the last name was required). The three intervals were filled with 

other presentations and tests. The authors created five different testing schedules that varied with 

respect to the number of intervening items between the presentations, and the distribution of 

spacing (uniform, expanding, or contracting). The number of intervening items in the three intervals 

could be uniform and small (3 × 0 and 3 × 1 intervening item), uniform and moderate (3 × 4 and 3 × 

5), uniform and long (from 3 × 9 to 3 × 11), expanding (0, 3, 10 and 1, 4, 10) or contracting (10, 3, 0 

and 10, 4, 1). The cued-recall test (the cue being the first name) was administered after a 30-min 

delay. Results indicated that the expanding schedule produced better recall performances than the 

massed schedules (uniform and small), but also than the distributed moderate uniform schedule 

with approximately the same average spacing (4.5 intervening items) as the expanding schedule. 

The results of a second experiment, in which the participants’ task was to learn the names of faces, 

were quite similar: the expanding schedule (0, 1, 3, 8) produced better performance at a cued-recall 

test (the cue being the face) than the uniform schedule (3, 3, 3, 3) with the same average spacing. To 

evaluate the efficacy of the expanding retrieval procedure, it was also necessary to compare an 

expanding retrieval schedule with a condition in which to-be-remembered items are externally re-

presented. Morris et al. (2005) compared these two conditions and found, in two different 

experiments (participants were aged between 15 and 28 years), that retrieval practice led to much 

better performance (overall proportion of names recalled = .42) than representations (.17).  

THE NAME-GAME 

Morris and Fritz (2000) evaluated a technique called the “name-game”, which is an application of the 

expanding retrieval practice. This technique was tested on members of small- and medium-sized 

groups (from 5 to 11 participants). The name game procedure was as follows: the first member of a 

group said her or his first and last names and the group leader wrote this full name on a board so that 

every member of the group could read it; the leader then erased the name. The second member of 

the group repeated the first member’s name and said her or his own name. This second name was 
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written on the board and was then erased by the leader. Then the third member repeated the names 

of the two preceding persons and added his or her own name and so on. This procedure, consisting 

of recalling all of the previous members’ names and introducing oneself, was followed for all the 

group members. Around the middle of the process, the leader warned the first group members that 

they would be required to recall the full set of names after all the names had been spoken. During 

the name game, when a participant had difficulty recalling a name, the leader asked the other 

members to supply it. Once the name game had finished, the seminar in which the group was initially 

supposed to participate proceeded for half an hour. At the end of this seminar, the participants were 

unexpectedly instructed to write as many names as possible on a schema representing a layout of 

the members’ positions in the seminar room. A second incidental memory test was carried out 2 

weeks later (using a layout of the seminar room again). For another group of participants, the 

procedure was slightly different: in addition to saying her or his name, each participant uttered one 

word that was associated with her or him (for instance, a participant said “skiing” and explained that 

she loved skiing holidays). At the recall task, the participants were asked to recall both the names 

and the associated words of the other members of the group. This procedure, called the “elaborate 

name game”, differed from the original name game in no other respects. 

To evaluate whether the benefit of the name game procedure would be due to name retrieval or 

simply to the repetition of names, Morris and Fritz (2000) compared the two versions of the name 

game procedure with a condition matched for the number of repetitions. In this “repetition” 

condition, the group leader asked each member in turn to say her or his name and then wrote the 

names on the board. As each new name was said, the leader added the new name on the board, 

read aloud the full list of names already given, and then erased the names. Therefore, in the 

repetition condition, the frequency with which the names were heard was the same as in the name 

game procedures. Results indicated that the proportions of recalled names were significantly higher 

in the two name game conditions (I = between .60 and .65; D = between .20 and .30) than in the 

repetition condition (I = about .30; D = about .07), while there was no significant difference between 

the original and the elaborate name game conditions. 

The participants’ attitudes toward both the original and the elaborate name game were also 

evaluated (Morris, Fritz, & Buck, 2004). Responses to a questionnaire showed that participants’ 

attitude toward the two name game procedures was positive: participants reported having enjoyed 

playing the name game, finding that it was worth playing, and saying that they would be willing to 

play the game in the future when names of a group of individuals needed to be learned. They simply 

rated the elaborate version a little, but significantly, more fun than the original name game. Although 

the two versions of the name game had been shown to succeed in improving name learning, Morris 

and Fritz (2002) considered that the name game procedure used so far did not optimally apply the 

principle of expanding retrieval practice. They argued that the procedure carried the real danger of 

forgetting the most recently introduced member’s name(s) after having recalled all the other names, 

and that this problem increased with the number of group members. For example, for a group of 10 

persons, the 10th member would have to recall 8 other names before the retrieval of the preceding 

member’s name. To avoid this difficulty, Morris and Fritz (2002) proposed to reverse the order of 

recall. In the reversed name game, participants had to say their own name, then had to recall the 

preceding member’s name, and so forth back to the name of the first person in the group. So, the 
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principle of expanding retrieval practice would be better applied by increasing the probability of a 

successful retrieval of the last introduced name. 

Morris and Fritz (2002) compared the effectiveness of the original procedure of the name game with 

that of the reversed name game. They also compared participants’ performance in the name game 

conditions with a condition resembling the name game in every way but in which participants read 

aloud the names (that remained visible on the blackboard) when their turn came. In this “no-retrieval 

condition” there is no retrieval demand but there is still an expanding schedule of names presented. 

Three incidental recall tests were carried out, respectively at 30 min, 2 weeks, and 8 weeks after the 

name learning session. The results indicated that performance in both name game conditions was 

better than in the no-retrieval condition in all three tests. In addition, as expected, the reversed 

name game was significantly more effective than the original name game. Overall, the difference 

between the proportions of names recalled in the reversed name game condition (.62) and in the 

original name condition (.50) corresponded to a weak-to-medium-sized effect (d = 0.4). The 

difference between the performance in the original name game and that in the no-retrieval condition 

(.32) corresponded to a medium-sized effect (d = 0.6) whereas the difference between the reversed 

name game and the no-retrieval condition corresponded to a large effect (d = 1.1). This superiority of 

the reversed name game over the original name game was due to a better recall of the preceding 

member’s name. 

In the preceding experiments, groups of participants included between 5 and 11 members. Morris et 

al. (2004) evaluated whether the procedure would work with larger groups of around 25 members. 

This was tested using different versions of the reversed name game procedure, which were all found 

to improve name learning even in large groups of about 25 members. The difficulty caused by the 

larger number of names in bigger groups seemed to be counterbalanced by the additional 

opportunities for retrieval practice during the procedure. The authors nevertheless pointed out that 

a practical difficulty arising when the name game is applied to bigger groups is the time needed to 

complete the game. Indeed, the time required to play the game could in such cases exceed 30 min. 

Participants in these experiments that tested the efficacy of the name-game were usually university 

students. 

APPLYING RETRIEVAL PRACTICE DURING A CONVERSATION 

Helder and Shaughnessy (2008, Experiment 2) evaluated whether an expanding retrieval practice can 

be effective when people have to learn names under conditions where they cannot allocate all their 

attentional resources to the control of the rehearsal practice. This is the case, for example, when we 

have to learn names while being actively involved in a conversation. Under these circumstances, we 

are in a multitasking situation including participating in the conversation (asking questions to the 

interlocutors, formulating answers to the interlocutors’ questions, and so on) and monitoring the 

name retrieval practice. To evaluate this, each participant in Helder and Shaughnessy’s experiment 

(2008, Experiment 2) viewed a videotaped conversation describing the responsibilities of a position 

that the participant was supposed to hold in the near future, and presenting 12 future collaborators 

of the participant (8 of these collaborators reappeared in the video three times without being re-

introduced, while the other 4 collaborators appeared only once). All the participants (university 
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students) were warned that they would be tested later for recall of factual information presented 

during the video. Participants in the retrieval practice group were explicitly invited to retrieve and 

rehearse a collaborator’s name each time he or she reappeared on the screen. Participants in the 

freeze-frame group received the same retrieval practice instructions but viewed a version of the video 

that paused for 2s each time a collaborator reappeared onscreen. This procedure allowed the 

participants to focus their attention on retrieving and rehearsing the names without being distracted 

by the content of the ongoing video. Finally, participants in a control group were not explicitly 

instructed to recall the names whenever collaborators reappeared in the video. In an immediate test, 

participants were presented with photos of the faces whose first and last names had to be recalled. The 

retrieval of factual information did not differ across the groups. The results also showed that, surprisingly, 

the effect of the re-presentation of persons occurred quite similarly in the three groups: in comparison 

with the names of persons presented only once, the names of persons presented several times were 

better recalled in the three groups. The better recall of names of persons presented several times 

relative to persons presented only once in the three groups suggests that participants in the control group 

spontaneously retrieved at least some of the names when the persons reappeared onscreen. It is 

possible that more specific training to use the retrieval opportunities would be needed to enhance the 

level of performance over that achieved by a control group. 

UNIFORM OR EXPANDING SCHEDULES? 

Several studies have shown that the recall of names after a spaced (distributed) retrieval schedule is 

substantially better than after a massed retrieval schedule (e.g., Carpenter & DeLosh, 2005; Cull, 

Shaughnessy, & Zechmeister, 1996; Landauer & Bjork, 1978). However, the superiority of expanding 

schedules over uniform schedules is less clear. In the Landauer & Bjork original study, the expanding 

retrieval schedules produced a better performance than uniform schedules with the same average 

spacing. The superiority of the expanding schedules was confirmed in Cull et al. (1996, Experiment 1). 

By contrast, other studies found no significant difference between expanding and uniform schedules 

(Carpenter & DeLosh, 2005; Cull et al., 1996, Experiment 2; Helder & Shaughnessy, 2008, Experiment 

1). It is also interesting to note that, when the learning situation allowed it, both younger (18–42 years) 

and older (65–95 years) participants spontaneously expanded their retrieval attempts without any 

instructions to do so (Maddox & Balota, 2012). 

 

COMPARING THE EFFICACY OF EXPANDING RETRIEVAL PRACTICE WITH A FACE-

NAME IMAGERY TECHNIQUE 

The relative efficacy of the face-name imagery technique and expanding retrieval was assessed in a 

laboratory study in which participants (university students) were invited to imagine that they were at 

a cocktail party and that it was important for them to remember the other guests’ names (Neuschatz, 

Preston, Toglia, & Neuschatz, 2005). In two different experiments, it was found that the name-recall 

performance was significantly better in the expanding retrieval group than in the imagery group, and 

that the imagery group performed significantly better than a control group after a delay of 30 min 

(Experiment 1: expanding group = .65; imagery group = .28; control group = .17) or 48 h (Experiment 2: 
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expanding group = .42; imagery group = .24; control group = .08). Morris et al. (2005) conducted an 

experiment in a real-life social situation in order to compare the expanding retrieval practice with a face-

name imagery technique. At the beginning of a new academic year, participants were invited to 

participate in an experiment that was also a party. Three groups of participants received different 

instructions on how to try to learn the names of the other people attending the party. In the expanding 

retrieval group, participants were told that “shortly after hearing each name they should test themselves 

by attempting to recall it. Then, after a longer interval they should try again to remember the name” 

(Morris et al., 2005, p. 793). In the imagery group, participants were instructed to apply the three steps of 

the face-name imagery technique. In the control group, no memory improvement technique was 

suggested: participants were simply asked to attempt to learn as many of the attendees’ names as 

possible. In the three groups, participants were encouraged to interact with one another and to ask 

each other’s name. They then participated in the party for about 40 min. A response sheet showing the 

pictures of the attendees was given the following day. The results indicated that the proportion of 

names recalled was significantly higher in the expanding retrieval group (.24) than in the imagery (.12) 

and the control (.16) groups, and that the imagery group did not perform better than the control group. 

Therefore, in this situation, the retrieval practice was more efficient than the face-name imagery which, 

as in the Patton (1994) study, was found not to improve name recall. 

Despite the superiority of expanding retrieval over imagery, the efficacy of strategies combining the two 

has also been evaluated. Neuschatz et al. (2005) reported that the combination of face-name imagery 

and expanding retrieval practice produced better name-recall performance than retrieval practice alone. 

In the same vein, Morris et al. (2005) showed that name recall was better in a group of university 

students instructed to combine semantic elaboration from the name and expanding retrieval practice 

(.70) than in a group simply instructed to apply expanding retrieval (.45; d = 2.5). These two strategies 

additively impacted memory enhancement. Indeed, no interaction between the two strategies was 

found. In that study, semantic elaboration (i.e., thinking about the meanings of the names) alone 

significantly improved name-recall performance. This effect is at odds with McCarty’s (1980) results 

described above. The discrepancy might result from factors such as the names to be remembered (not 

all names are equally transparent with respect to lexical meaning or semantic connotations; see 

Nyström, 2016), or the instructions given to participants. The positive effect of semantic elaboration on 

name recall is consistent with studies showing that descriptive names (i.e., names describing a 

characteristic of the person they designate, such as Pink Panther) were more easily learned in 

association with new cartoon characters than non-descriptive names that were unrelated to the 

character’s appearance (Fogler, James, & Crandall, 2010). This effect was observed in both younger (19–

29 years) and older (58–86 years) adults, but was stronger in older participants. 

WHY DOES RETRIEVAL PRACTICE IMPROVE MEMORY FOR NAMES? 

One hypothesis could be that retrieval practice enhances name recall because it results in additional 

exposure to the names to be remembered. However, this hypothesis has been ruled out by studies 

finding that retrieval practice enhanced name recall much more than the external re-presentations of 

the names (Morris & Fritz, 2000, 2002; Morris et al., 2005). Other explanations have been proposed (for 

syntheses, see McDermott, Arnold, & Nelson, 2014; Roediger & Karpicke, 2006). A first explanation puts 

forward the effort or depth of retrieval required to recall a name. This hypothesis is based on the theory 
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that the more effortful the retrieval, the deeper the processing (Bjork, 1975). Consistent with this theory, 

a number of observations have shown that the difficulty of an initial retrieval of information, so long as 

the material is still available in memory, is positively associated with successful final recall (e.g., 

Carpenter & DeLosh, 2006; Gardiner, Craik, & Bleasdale, 1973). In short, according to this hypothesis, 

spaced retrieval practice is efficient because it requires more effortful processing than massed retrieval 

or re-study. A related hypothesis is that retrieval practice results in the elaboration of the existing 

memory trace created during the initial study, and that this activates additional information that would 

serve as retrieval cues at the final test. Another hypothesis is grounded in the notion of transfer-

appropriate processing (Morris, Bransford, & Franks, 1977), according to which memory performance 

will be better if processes engaged at encoding strongly overlap processes required at retrieval. Retrieval 

practice would offer some kind of re-encoding opportunities involving processes that better match those 

required at the final test than those involved during re-study. Finally, there is also empirical evidence 

that retrieval practice protects against proactive interference (Weinstein, McDermott, & Szpunar, 2011). 

These different explanations are not mutually exclusive. 

New Directions and Perspectives  

During the last 10 years, a number of studies have explored new perspectives for improving the 

learning of proper names. Some researchers have started to investigate the possibility of developing 

learning strategies based on implicit memory processes. Others have tested the efficacy of mediating 

the association between a face and a name with biographical details about the target person. Finally, 

neuroscientists have used non-invasive electrical brain stimulation to help improve the recall of 

proper names. 

TOWARD STRATEGIES BASED ON IMPLICIT MEMORY PROCESSES? 

Research has shown that learning new face-name associations is more difficult in older than in young 

participants (Biss, Rowe, Weeks, Hasher, & Murphy, 2018; Brooks, Friedman, Gibson, & Yesavage, 

1993; Crook & West, 1990; Maddox & Balota, 2012; Weeks, Biss, Murphy, & Hasher, 2016; Yesavage 

& Rose, 1984). In addition, older participants have shown a greater performance loss in associating 

names than in associating semantic information with unfamiliar faces, in comparison with young 

participants (Barresi, Obler, & Goodglass, 1998; James, 2004; James et al., 2012; Old & Naveh-

Benjamin, 2012). Techniques based on mental imagery (Gratzinger et al., 1990; Sheikh, Hill, & 

Yesavage, 1986; Yesavage & Rose, 1984; Yesavage, Sheikh, Friedman, & Tanke, 1990), spaced 

retrieval practice (Maddox & Balota, 2012) or a combination of several strategies (Andrewes, 

Kinsella, & Murphy, 1996) have been used with some success to enhance older participants’ (age 

range = 55–95 years across these studies) name recall. However, these studies were mainly 

conducted in an experimental setting that allowed participants to focus their attention on learning 

names. We have seen that using the face-name mnemonic in a conversational context proved too 

difficult for young participants. This approach would probably be even more complicated for older 

adults. Recently, some authors have started to explore the possibility of developing techniques that 

would be based not on explicit and effortful memory processes (as in the case of face-name imagery 
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and retrieval practice) but on implicit processes. This approach is aimed at improving older adults’ 

memory for face-name associations by targeting memory processes that do not decline as people 

age, such as implicit associative memory and, in particular, hyper-binding (Biss et al., 2018; Weeks et 

al., 2016). Hyper-binding refers to the spontaneous formation of associations between co-occurring 

targets and distractors and the transfer of this implicit knowledge to subsequent tasks (Campbell, 

Hasher, & Thomas, 2010). Because of their increased susceptibility to distraction, older people are 

particularly subject to hyper-binding. It has been shown that hyper-binding can help older people’s 

learning of face-name associations. In the Weeks et al. (2016) experiments, young (16–29 years) and 

older (60–79 years) participants performed a 1-back task on faces superimposed with distracting 

names on the forehead. They were instructed to ignore the names shown. After this task, they 

completed non-verbal visuospatial tasks for 10 min. They were then given a face-name learning task 

without reference to the 1-back task. In half of the pairs, the face was paired with the name that had 

been superimposed on it in the 1-back task, while, in the other half, pairings were re-arranged. 

Immediately after the study, the participants took part in a cued recall task (with the face as cue). 

Older participants’ name recall performance was better for pairings that were the same as in the 1-

back task (about .50), than for re-arranged pairings (about .25). No such effect was observed in 

young adults. These results suggest that older adults’ propensity to encode and bind target and co-

occurring irrelevant information could be used to improve learning face-name associations. Another 

study explored this possibility further. In the Biss et al. (2018) study, young (17–23 years) and older 

(60–86 years) participants intentionally learned face-name associations over two successive 

presentations followed by test trials (immediate recall tests). Following this study phase, participants 

completed neuropsychological tests for 10 min. They then performed the 1-back task on faces 

superimposed with distracting names. A subset of the face-name pairs from the study phase 

appeared in the 1-back task (repeated names). The other face-distractor pairs (unrepeated names) 

did not correspond to associations presented at study. After another 10 min delay, participants 

performed a cue-recall task. They also filled in a questionnaire assessing whether they had noticed 

the connection between the 1-back stage and the memory tasks. Data from participants who were 

aware of this connection were excluded. The results indicated that older participants’ recall 

performance was better for repeated (.50) than for unrepeated names (.40; d = 0.49), whereas such 

a difference was not observed in young participants. In addition, repeating names as distractors 

during the 1-back task improved older participants’ performance at the final (delayed) cued recall 

test, so that this performance was better than the performance at the immediate tests following the 

study. This advantage was not observed in young adults. Such results suggest that environmental 

distraction consisting of presenting together real persons’ faces and names seems to offer new 

possibilities for helping older adults to remember people’s names. For example, Biss et al. (2018) 

envisaged that paired faces and names of acquaintances could be repeatedly flashed on the screen 

while older adults used their computer or tablet to accomplish regular duties. 

Since such distractors appear to be automatically processed, these pairings would not have to be 

intentionally studied or attended to in order to enhance memory. This would represent an interesting 

alternative to techniques that involve explicit learning and effortful cognitive processes. 
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USING NON-INVASIVE BRAIN STIMULATION TO IMPROVE NAME LEARNING 

Lesion studies and neuroimaging studies, aimed at determining the brain correlates of proper name 

processing, have indicated that the production of proper names recruits a network involving the left 

anterior temporal lobe, the left inferior frontal gyrus (IFG) and the uncinate fasciculus (for syntheses, 

see Brédart, 2017; Semenza, 2011). From these results, researchers investigated whether 

transcranial current stimulation (tDCS) to the anterior temporal lobes and to the IFG would improve 

name learning in young participants (age range = 20–38 years across experiments). Anodal tDCS applied 

over the left ATL during the learning of face-name associations was found not to improve later recall of 

newly acquired names in comparison with sham stimulation (Pisoni, Vernice, Iasevoli, Cattaneo, & 

Papagno, 2015, Experiment 1). In addition, applying cathodal tDCS to the same region did not impair 

the participants’ recall performance (Pisoni et al., 2015, Experiment 2). However, that study also 

showed that applying anodal tDCS over the left IFG improved name recall by decreasing the number 

of intrusions, compared with sham stimulation (Pisoni et al., 2015, Experiment 3). Others have 

reported that the proportion of recalled names was significantly higher in participants (Mage = 22.5 

years) who received an anodal stimulation of the IFG during face-name learning compared with the 

sham group (Matzen, Trumbo, Leach, & Leshikar, 2015). Given that the left dorsolateral prefrontal 

cortex (dlPFC) has been reported to be activated during the processing of the relationship between 

simultaneously presented stimuli (Blumenfeld, Parks, Yonelinas, & Ranganath, 2011), Leshikar et al. 

(2017) evaluated whether the stimulation of this brain area would improve name recall. They found 

that anodal stimulation applied to the scalp adjacent to the dlPFC during the encoding of face-name 

associations slightly improved the recall of names (.28) compared to the sham stimulation group 

(.19). This advantage was significant both at immediate and 24-h- delayed recalls. 

In conclusion, over a period of about 35 years, psychologists have evaluated the efficacy of two kinds of 

strategy for improving name learning: techniques based on mental imagery and techniques based on 

spaced retrieval practice. Both kinds of strategy have been found to be efficient in laboratory 

contexts where name learning was the only, or the main, task to be performed. Unfortunately, the 

techniques based on imagery are particularly effortful and difficult to implement in more realistic 

contexts. The techniques based on retrieval practice seem to be easier to use but the applicability of 

such techniques in conversational situations needs to be assessed further in future research. More 

recent studies have opened up new research perspectives, such as developing name learning 

strategies based on implicit, rather than explicit, memory processes such as hyper-binding. Finally, 

neuroscience research holds out the possibility of using non-invasive electrical brain stimulation to 

improve name learning. Brain stimulation could also be used in association with behavioral 

techniques. 

References  

Allerton, D. J. (1996). Proper names and definite descriptions with the same reference: A pragmatic 

choice for language users. Journal of Pragmatics, 25, 621–633. https://doi.org/10.1016/0378-

2166(94)00103-0 



Published in: European Psychologist (2019) 
DOI:10.1027/1016-9040/a000363 
Status : Postprint (Author’s version)  

 

 

 

Andrewes, D. G., Kinsella, G., & Murphy, M. (1996). Using a memory handbook to improve everyday 

memory in community- dwelling older adults with memory complaints. Experimental Aging Research, 

22, 305–322. https://doi.org/10.1080/03610739608254013 

Barresi, A., Obler, L. K., & Goodglass, H. (1998). Dissociation between proper name and common 

noun learning. Brain and Cognition, 37, 21–23. https://doi.org/10.1006/brcg.1997.0987 

Biss, R. K., Rowe, G., Weeks, J. C., Hasher, L., & Murphy, K. J. (2018). Leveraging older adults’ 

susceptibility to distraction to improve memory for face-name associations. Psychology and Aging, 

33, 158–164. https://doi.org/10.1037/pag0000192 

Bjork, R. A. (1975). Retrieval as a memory modifier: An interpre- tation of negative recency and 

related phenomena. In R. L. Solso (Ed.), Information processing and cognition: The Loyola Symposium 

(pp. 123–144). Hillsdale, NJ: Erlbaum. 

Blumenfeld, R. S., Parks, C. M., Yonelinas, A. P., & Ranganath, C. (2011). Putting the pieces together: 

The role of dorsolateral prefrontal cortex in relational memory encoding. Journal of Cognitive 

Neuroscience, 23, 257–265. https://doi.org/10.1162/ jocn.2010.21459 

Brédart, S. (2017). The cognitive psychology and neuroscience of naming people. Neuroscience and 

Biobehavioral Reviews, 83, 145–154. https://doi.org/10.1016/j.neubiorev.2017.10.008 

Brooks, J. O., Friedman, L., Gibson, J. M., & Yesavage, J. A. (1993). Spontaneous mnemonic strategies 

used by older and younger adults to remember proper names. Memory, 1, 393–407. 

https://doi.org/10.1080/09658219308258245 

Campbell, K. L., Hasher, L., & Thomas, R. C. (2010). Hyper-binding: A unique age effect. Psychological 

Science, 21, 399–405. https://doi.org/10.1177/0956797609359910 

Carney, R. N., & Levin, J. R. (2012). Facing facts: Can the face- name mnemonic strategy 

accommodate additional factual information. Learning, Instruction, and Cognition, 80, 386–404. 

https://doi.org/10.1080/00220973.2011.630431 

Carney, R. N., & Levin, J. R. (2014). Learning more about with the face-name mnemonic strategy. 

Applied Cognitive Psychology, 28, 569–578. https://doi.org/10.1002/acp.3036 

Carney, R. N., Levin, J. R., & Stackhouse, T. L. (1997). The face-name mnemonic strategy from a 

different perspective. Contemporary Educational Psychology, 22, 399–412. https:// 

doi.org/10.1006/ceps.1997.0940 

Carpenter, S. K., & DeLosh, E. L. (2005). Applications of the testing and spacing effects to name 

learning. Applied Cognitive Psychology, 19, 619–636. https://doi.org/10.1002/acp.1101 

Carpenter, S. K., & DeLosh, E. L. (2006). Impoverished cue support enhances subsequent retention: 

Support for the elaborative retrieval explanation of the testing effect. Memory & Cognition, 34, 268–

276. https://doi.org/10.3758/BF03193405 

Cohen, G. (1994). Hummert M. L., Wiemann J. M., & Nussbaum, J. F. (1994). Age-related problems in 

the use of proper names in communication. In M. L. Hummert, J. M. Wiemann, & J. F. Nussbaum 

(Eds.), Interpersonal communication in older adult- hood: Interdisciplinary theory and research (pp. 40–57). 

London, UK: Sage. https://doi.org/10.4135/9781483326832.n3 



Published in: European Psychologist (2019) 
DOI:10.1027/1016-9040/a000363 
Status : Postprint (Author’s version)  

 

 

 

Crook, T. H., & West, R. L. (1990). Name recall performance across the adult life-span. British Journal of 

Psychology, 81, 335–349. https://doi.org/10.1111/j.2044-8295.1990.tb02365.x 

Cull, W. L., Shaughnessy, J. J., & Zechmeister, E. B. (1996). Expanding understanding of the expanding 

pattern-of-retrieval mnemonic: Toward confidence in applicability. Journal of Experimental 

Psychology: Applied, 2, 365–378. https://doi.org/ 10.1037/1076-898X.2.4.365 

Enfield, N. J., & Stivers, T. (2007). Person reference in interaction: linguistic, cultural and social 

perspectives. Cambridge, UK: Cambridge University Press. 

Fogler, K. A., James, L. E., & Crandall, E. A. (2010). How name descriptiveness impacts proper name 

learning in young and older adults. Aging, Neuropsychology and Cognition, 17, 505– 518. 

https://doi.org/10.1080/13825580903477245 

Gardiner, J. M., Craik, F. I. M., & Bleasdale, F. A. (1973). Retrieval difficulty and subsequent recall. 

Memory & Cognition, 1, 213– 216. https://doi.org/10.3758/BF03198098 

Gratzinger, O., Sheikh, J. I., Friedman, L., & Yesavage, J. (1990). Cognitive interventions to improve 

face-name recall: The role of personality traits differences. Developmental Psychology, 26, 889–893. 

https://doi.org/10.1037/0012-1649.26.6.889 

Griffin, Z. M. (2010). Retrieving personal names, referring expressions, and terms of address. 

Psychology of Learning and Motivation, 53, 345–387. https://doi.org/10.1016/S0079-7421(10)53009-

3 

Hanley, J. R. (2014). Retrieval failures for names of familiar people. In B. L. Schwartz & A. S. Brown 

(Eds.), Tip-of-the- tongue states and related phenomena (pp. 50–74). New York, NY: Cambridge 

University Press. https://doi.org/10.1017/ CBO9781139547383.004 

Hastings, M. W. (1982). Effectiveness of face-name strategies. Perceptual and Motor Skills, 54, 167–

170. https://doi.org/ 10.2466/pms.1982.54.1.167 

Helder, E., & Shaughnessy, J. J. (2008). Retrieval opportunities while multitasking improve name 

recall. Memory, 16, 896–909. https://doi.org/10.1080/09658210802360611 

James, L. E. (2004). Meeting Mister Farmer versus meeting a farmer: Specific effects of aging on 

learning proper names. Psychology and Aging, 19, 515–522. https://doi.org/10.1037/0882-

7974.19.3.515 

James, L. E., Tauber, S. K., McMahan, E. A., Oberle, S., Martinez, A. P., & Fogler, K. A. (2012). 

Searching for interference effects in learning new face-name associations. Memory, 20, 155–166. 

https://doi.org/10.1080/09658211.2011.649290 

Landauer, T. K., & Bjork, R. A. (1978). Optimum rehearsal patterns and name learning. In M. M. 

Gruneberg, P. E. Morris, & R. N. Sykes (Eds.), Practical aspects of memory (pp. 625–632). London, UK: 

Academic Press. 

Leshikar, E. D., Leach, R. C., McCurdy, M. P., Trumbo, M. C., Sklenar, A. M., Frankenstein, A. N., & 

Matzen, L. E. (2017). Transcranial direct current stimulation of dorsolateral pre- frontal cortex during 

encoding improves recall but not recognition memory. Neuropsychologia, 106, 390–397. https://doi. 

org/10.1016/j.neuropsychologia.2017.10.022 



Published in: European Psychologist (2019) 
DOI:10.1027/1016-9040/a000363 
Status : Postprint (Author’s version)  

 

 

 

Lorayne, H. (1958). How to develop a super-power memory. Preston, NJ: Thomas. 

Maddox, G. B., & Balota, D. A. (2012). Self control of when and how much to test face-name pairs in a 

novel spaced retrieval paradigm: An examination of age-related differences. Aging, Neuropsychology, 

and Cognition, 19, 620–643. https://doi.org/ 10.1080/13825585.2011.640658 

Matzen, L. E., Trumbo, M. C., Leach, R. C., & Leshikar, E. D. (2015). Effects of non-invasive brain 

stimulation on associative memory. Brain Research, 1624, 286–296. https://doi.org/10.1016/j. 

brainres.2015.07.036 

McCarty, D. L. (1980). Investigation of a visual imagery mnemonic device for acquiring face-name 

associations. Journal of Experimental Psychology: Human Learning and Memory, 6, 145–155. 

https://doi.org/10.1037/0278-7393.6.2.145 

McDermott, K. B., Arnold, K. M., & Nelson, S. M. (2014). The testing effect. In Perfect T. J., & Lindsay 

D. S. (Eds). The Sage handbook of applied memory (pp. 183–200). London, UK: Sage. 

https://doi.org/10.4135/9781446294703.n11 

Morris, C. D., Bransford, J. D., & Franks, J. J. (1977). Levels of processing versus transfer-appropriate 

processing. Journal of Verbal Learning and Verbal Behavior, 16, 519–533. https://doi. 

org/10.1016/S0022-5371(77)80016-9 

Morris, P. E., & Fritz, C. O. (2000). The name game: Using retrieval practice to improve the learning of 

names. Journal of Experimental Psychology: Applied, 6, 124–129. https://doi.org/ 10.1037/1076-

898X.6.2.124 

Morris, P. E., & Fritz, C. O. (2002). The improved name game: Better use of expanding retrieval 

practice. Memory, 10, 259– 266. https://doi.org/10.1080/09658210143000371 

Morris, P. E., Fritz, C. O., & Buck, S. (2004). The name game: Acceptability, bonus information and 

group size. Applied Cognitive Psychology, 18, 89–104. https://doi.org/10.1002/ acp.948 

Morris, P. E., Fritz, C. O., Jackson, L., Nichol, E., & Roberts, E. (2005). Strategies for learning proper 

names: Expanding retrieval practice, meaning and imagery. Applied Cognitive Psychology, 19, 779–

798. https://doi.org/10.1002/acp.1115 

Morris, P. E., Jones, S., & Hampson, P. (1978). An imagery mnemonic for the learning of names. 

British Journal of Psychology, 69, 335–336. https://doi.org/10.1111/j.2044- 8295.1978.tb01663.x 

Neuschatz, J. S., Preston, E. L., Toglia, M. P., & Neuschatz, J. S. (2005). Comparison of the efficacy of 

two name-learning techniques: Expanding rehearsal and face-name imagery. American Journal of 

Psychology, 118, 79–102. Retrieved from https://www.jstor.org/stable/30039044 

Nyström, S. (2016). Names and naming. In C. Hough (Ed.), The Oxford handbook of names and 

naming (pp. 39–51). Oxford, UK: Oxford University Press. https://doi.org/10.1093/oxfordhb/ 

9780199656431.013.26 

Old, S. R., & Naveh-Benjamin, M. (2012). Age differences in memory for names: The effect of 

prelearned semantic associations. Psychology and Aging, 27, 462–473. https://doi.org/ 

10.1037/a0025194 



Published in: European Psychologist (2019) 
DOI:10.1027/1016-9040/a000363 
Status : Postprint (Author’s version)  

 

 

 

Patton, G. W. R. (1994). Testing the efficacy of name mnemonics used during conversation. 

Psychological Reports, 75, 131–142. https://doi.org/10.2466/pr0.1994.75.1.131 

Pisoni, A., Vernice, M., Iasevoli, L., Cattaneo, Z., & Papagno, C. (2015). Guess who? Investigating the 

proper name processing networks by means of tDCS. Neuropsychologia, 66, 267–278. 

https://doi.org/10.1016/j.neuropsychologia.2014.11.025 

Roediger, H. L., & Karpicke, J. D. (2006). The power of testing memory: Basic research and 

implications for educational practice. Perspectives on Psychological Science, 1, 249–255. 

https://doi.org/10.1111/j.1745-6916.2006.00012.x 

Semenza, C. (2011). Naming with proper names: The left temporal pole theory. Behavioural 

Neurology, 24, 277–284. https://doi. org/10.3233/BEN-2011-0338 

Sheikh, J. I., Hill, R. D., & Yesavage, J. A. (1986). Long-term efficacy of cognitive training for Age-

Associated Memory Impairment: A six month follow-up study. Developmental Neuropsychology, 2, 

413–421. https://doi.org/10.1080/87565648609540358  

Weeks, J. C., Biss, R. K., Murphy, K. L., & Hasher, L. (2016). Face- name learning in older adults: A 

benefit of hyper-binding. Psychonomic Bulletin and Review, 23, 1559–1565. https://doi. 

org/10.3758/s13423-016-1003-z 

Weinstein, Y., McDermott, K. B., & Szpunar, K. K. (2011). Testing protects against proactive 

interference in face-name learning. Psychonomic Bulletin & Review, 18, 518–523. https://doi.org/ 

10.3758/s13423-011-0085-x 

Yesavage, J. A., & Rose, T. L. (1984). The effects of a face-name mnemonic in young, middle-aged and 

elderly adults. Experi- mental Aging Research, 10, 55–57. 

https://doi.org/10.1080/03610738408258543 

Yesavage, J. A., Rose, T. L., & Bower, G. H. (1983). Interactive imagery and affective judgments 

improve face-name learning in the elderly. Journal of Gerontology, 38, 197–203. https://doi. 

org/10.1093/geronj/38.2.197 

Yesavage, J. A., Sheikh, J. I., Friedman, L., & Tanke, E. (1990). Learning mnemonics: Roles of aging and 

subtle cognitive impairment. Psychology and Aging, 5, 133–137. https://doi. org/10.1037/0882-

7974.5.1.133 

Acknowledgments 

Thanks to Valentine Vanootighem for her comments on an earlier version of the manuscript. 

Conflicts of Interest 

The author declares no conflicts of interest. 

 



Published in: European Psychologist (2019) 
DOI:10.1027/1016-9040/a000363 
Status : Postprint (Author’s version)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


