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ABSTRACT: In this chapter, the authors describe the situaimhchallenges of
Physical Education (PE) in Flanders and Walloniaroter to encourage young people to
adopt a healthy lifestyle and to become criticalrpconsumers. In school-age children,
about one out of six has problems with obesity/aegght. Compared with earlier
measurements there is a trend of increasing seagtdirtee per day and not enough
physical activity (PA) to reach international norr@srls can be definitely considered as
a public at risk regarding the physical activityrgmonent of their healthy lifestyle. In
recent years, the emphasis has shifted from matat/or physical-testing towards the
development of a positive attitude towards physacdilvity and being socially engaged.
The main concern of the course-specific final attant levels is teaching how to deal
with the current movement culture of games, spéitteess, and daily activity. In both
regions, it is expected that children are taughtansfer movement and personally-
related competencies learned in PE to other canténtiatives to develop and enhance
links between PE and other opportunities to be ighilg active in the wider community
are receiving more attention during the last feargebut the situation is still far from
ideal. Because of the complex role of promotingalthy lifestyle during PE and in the
whole school, there is a need to educate teacheirsgdheir teacher training and lifelong
education on how to provide relevant choices, atig the need for autonomy.

KEYWORDS:Health Curriculum, Sports Stimulating Schools, Stftmmmunity
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Introduction

Belgium consists of three communities: tharfidh (58% of the Belgian population),
the French (about 40%), and the German-speakingncmity (only about 2%)
(http://www.belgium.be/en/about_belgium&ince the end of the 1980s, “person-related
domains” such as education, culture, public healtrts, and welfare are policy domains
under the responsibility of the respective comnmemitEven though nursery education
(children 2.5-6 years) is not compulsory, almokthildren attend school. Mainstream
primary education is compulsory for children 6-i®flowed by secondary education for
youngsters 12-18. This chapter focuses on thebsituation and challenges of Physical
Education (PE) in Flanders and Wallonia in ordegrioourage young people to adopt a
healthy lifestyle and to become critical sportsszaners. The evolution of the German-
speaking region has continuously been influencethéywo other regions and will not
be described separately.

History of PE/Health Practicesin Belgium

Physical Education in Belgium was influencegdsports and PE systems in Europe,
but most of all by the Swedish system of gymnasttesn competitive sports (UK), the
New Games and outdoor recreation, and more recewtllge increasing focus on a
healthy lifestyle. Currently, PE is protected ag pathe Flemish basic school
curriculum by the “Education Il Decree.” Until 19@&ercises based on Swedish
gymnastics predominated. In 1971 the term “gymuogstvas legally replaced by
“Physical Education” which remains the official sch subject name. From the 1970s,
the content of the PE curriculum has accentuatmhanant sport curriculum from
successful competitive sport. Objectives/methodsities of sports clubs, such as circuit
training and power training but also types of gaoias, were gradually adopted in PE.
This evolution resulted in the image of PE beirappy of (competitive) sports. As a
reaction to this “sportification” of PE, the “Newa@es movement” and “outdoor
recreation” emphasized recreation during the 12n@s1980s. Next came the need to
promote physical well-being, resulting in an in@eg attention for physical fithess inside
and outside schools. Health-based PE programs#aseats became popular (De
Martelaer, 2000). Thanks to the introduction of regandards in the 1990s, the Flemish
authorities officially recognized the importancetioé three developmental domains: (a)
motor competencies, (b) safe/healthy lifestyle, @gositive self-esteem and social
functioning. During the last decennium, the goalsusing on development of a healthy,
physically fit, and safe lifestyle are appreciabgdstakeholders, teachers, and pupils
(Huts, De Knop, & Theeboom, 2005a; Huts, De Kndpgdboom, & De Martelaer,
2005b; Huts, De Knop, Theeboom, & Van Hoecke, 2@088)gh not easy to realize in
general nor long term in particular.

In Wallonia, the social revolution of 1968 bgit major changes in the mentality and
behaviors of educational aspects. The adoptionngfsacurriculum in secondary schools
(“renovated teaching”) gave a central place tostinelent and protected the presence of
compulsory PE. The rejection of Swedish gymnastidavor of a more functional
approach, based on cultural-related sports, damckcircus skills, emphasized the
health/educational objectives of PE. Since thabmshift when PE teachers had to focus
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on sports, they were expected to prepare youtedcorbe members/athletes in sports
clubs. Therefore, many of them created extracuarcsports associations and were
involved in competitions between schools. In the 83d 90s, other societal changes,
relevant for PE, occurred. Sedentariness incretaggther with the evolution of sports
participation from pyramidal structure (sport fdiras basis for top level sport) to
compartmented structure (with several parallellkeaad target groups) as described by
Diegel (1995). In schools, an increasing numbeyugils/students progressively lost
their motivation towards physical involvement. @nthe influence of a worldwide
movement, the French-speaking school system wagigtbdt the end of the 1990s.
This reform introduced new objectives for all schadisciplines, based on the
development of competencies. In PE, these competenmeant physical fithess, motor
skills, and socio-motor cooperation. The final goafl PE were classified as: health,
safety, expression, and sports culture. An increasumber of PE teachers today teach
to improve students’ motivation (Florence, BruneieCarlier, 1998).

Parallel with this reform, voices claimed tb& of PE in the development of
physically-educated citizens for adopting a lifejactive lifestyle and learning healthy
behaviors. The health-related objective of PE retuo the forefront along with a
growing interest in educational concepts like actahility and physical literacy. Along
with preparing youngsters for lifelong physicaliaity, they learn of various possibilities
and organizations and critically reflection on thality offered. Because of the broad
offer and range of quality of commercial and nomageercial activities, youngsters have
to be taught to be critical sport consumers.

Current State of Well Being of Children and Y outh

In school-age children about one out of sig p@blems with overweight/obesity
(Guillaume & Counet, 2009; Heyters & Marique, 20Léfevre, Philippaerts, De
Martelaer, & Van der Aerschot , 2011; Roelants, ${&u& Hoppenbrouwers, 2009). The
prevalence rates of overweight/obesity among Flemisl Wallonian children 11-15
years (8-11% for girls and 10-15% for boys) areadip comparable to levels observed in
northern European countries (10-20%) but lower thahe United Kingdom and
southern Europe (20-40%) (Brettschneider & NauQ72urrie et al., 2012; WHO-
ENHIS, 2009).

Concerning data of sedentary/screen time agdigal activity level, subjective (self-
report) as well as objectively-measured data (aarelerometer) are available. Most
youngsters exceed the recommendation for cumulatikeen time of 2 hours/day
(Melkevik, Torsheim, lannotti, & Wold, 2010), andrse (about 10%) spend more than 3
hours watching TV/day (Bodson and Zintz (2007). Thean screen time/day has
increased over the past 10 years (De Fré, De MartdPhilippaerts, Scheerder, &
Lefevre, 2011). Based on objective data (acceleterpd-lemish girls aged 10-12 and
boys were sedentary on average 8 hours/day (Vedagal., 2012).

According to international evidence-based new@ndations, school-age youth should
participate in at least 60 minutes of moderate-mgse physical activity/day (Strong et
al., 2005). Only 1.4% of Flemish girls aged 10-h& 44.0% of Flemish boys aged 10-12
met the recommendations (Verloigne et al., 2012).



For the age group15-24 years, 47% of the naldsl9% of the females are
participating in vigorous, leisure physical actftnstitut Scientifique de la Santé
Publique, & Service Public Fédéral Economie, PMEBs€es moyennes & Energie,
2006). Respective means of 73 and 29 minutes/deyoderate and vigorous activity
were reported with a clear decrease between 2002@04. Results of a more recent
study (Cloes, Maraite, Derome, Van Hoye, & Theusmis2009) among'46™ grade
pupils indicated that of 70% of the boys and 53%hefgirls doing sport, only 36% and
14% were reaching at least 5 hours/week of sweatyming activities.

A Flemish study (Lefevre et al., 2011) repdran amelioration of some tests among
Flemish elementary school children of Eurofit sastplate tapping, sit and reach, and
shuttle run. Other test results among these childezlined in two decades: the hand
grip, standing broad jump, sit up, and bent arngh&ata on basic motor skills among
young children (Vandaele, Cools, De Decker & De télaer, 2011) indicated that more
than 25% of the children obtained a score 0O foooeator skills based on coordinative
skills and body tension. Moreover, object contaglkis showed higher percentages of
score 0 than locomotor tasks. These results shemgthr trends to other studies on
mastery of Fundamental Motor Skills (FMS) (OkelyB&oth, 2004). Importantly, object
control proficiency is considered a predictor obledcent physical activity behavior
(Barnett, van Beurden, Morgan, Brooks, & Beard, 200

On the basis of the Eurofit tests among Wadlorchildren (aged 10-18), Heyters and
Marique (2004) compared the performance to dateaed 10 years before. The
performances, they noted, were statistically lowenost of the fitness tests (hand grip,
standing broad jump, Flamingo balance, sit andhresitups, endurance shuttle run).
The decrease reached 5-15% in girls and 3-9% is,l@though increased opportunities
as pointed out by some authors (Cloes, 2012) @reampensating the general trends. It
seems that a double distribution of citizens vaBult: (1) one group increases its active
lifestyle/fitness level, and (2) another group bees less active and less performing on
fitness testing. The most recent data confirm #eegal trends (Heyters & Marique,
2011). In a large research project analyzing tdevidualization process in
elementary/secondary PE lessons, Piéron et al8jf66used on the perception of
competence of students. They pointed out a connoedbaetween the opinion of the
teacher about the level of the learners and thei@ms of the latter about their own
competence in PE. It appeared that 75% and 51%edftidents had a positive opinion
about their competence in, respectively, primany secondary school classes.

Finally, we focus on sports participation kira-curricular context. The most popular
sports to practice among a representative samgheedflemish population (aged 14-85)
are: cycling, fitness, walking, running, and swimgniFor youngsters (aged 14-17) in
particular, the most preferable sports are: sodzerce, cycling, running, and tennis (De
Fré et al., 2011). Notwithstanding the high papttion membership rates in club-
organized sports activities among teenagers indéla) a time trend analysis showed that
the intensity of leisure-time sports participatilours/week) has dramatically declined
(Scheerder, Vanreusel, & Renson, 2005).

For Wallonia, Bodson and Zintz (2007) analy#ezlanswers of children and
adolescents (6-18 years) and underlined that 78&tedboys and 63% of the girls
reported sport activity whereas, respectively, 8% A7% of them declared having never
participated. Active leisure activities are pragetiat least 4 hours/week by a minority of



3".6" grade pupils (Cloes et al., 2009): playing outdpwralking, swimming, biking.
Youngsters are mostly involved in sports activit@though not necessarily reaching
international recommendations. Girls are a pulilicsk regarding the physical activity
component of their lifestyle.

Current Practices

In Flemishpreschool, elementary, and secondary school (a§ek32, children have
at least two mandatory PE lessons of 50 minutds pacweek. Schools are allowed to
increase their hours of PE (De Medts, 2005). lmsdary school, PE has to be delivered
by specialized PE teachers. In preschool/elemgstdrools non-specialized teachers
can deliver PE, although in Flemish elementary stshBE is almost always delivered by
a PE specialist (Cardon, & De Bourdeaudhuij, 2002).

The final attainment goals for PE are “guidimgpreschool and rather prescriptive in
nature in elementary and secondary school. Theals,glustered in two mean areas,
result in four categories with subsets focusingkiiis, attitude, and knowledge (Figure
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Figure 1: Final attainment goals for PE

The Flemish education system allows for thegpéidn of various approach/methods
and does not specify method of attainment. Theetleducational networks
(public/neutral, municipal/provincial, and privatetholic) drew up this plan and
implemented it in the schools. Schools are requibetbcument their curriculum and
year plan to implement and to follow up each y&ae main concern of these course-
specific final attainment levels is teaching howd&al with the current movement culture
of games, sports, fitness, daily activity (actikensport, ...). The movement domains as
described in the final attainment levels are ilatgd in Figure 2 (De Knop, Theeboom,
Huts, De Martelaer, & Cloes, 2005).



Primary Education Secondary Education

Basic movements: running, Self-
jumping, throwing, climbing ... Gymnastics| Athletics defence
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Figure 2: Movement domains for PE

Children are taught to transfer competen@&@asned in PE to other contexts, resulting
in a positive, healthy, daily lifestyle being sdgingaged. In recent years, the emphasis
has shifted from motor- and/or physical testingdaods the development of a positive
attitude towards physical activity. Coeducation wwabated quite heavily in the 90s, and
the choice between single sex or co-educationetadspends on the educational
network and the individual school board. The intrcitbn of the minimum goals served
as an important step in the direction of tryingthieve more quality. However, as in
many other countries (Hardman & Marshall, 2000;d#@an, 2006), PE in Flanders is
often facing problems such as insufficient curgeculme allocation, inadequate and/or
unavailable facilities, financial constraints owlstatus (Cardon & De Bourdeaudhuij,
2002). For 20 years, various structural initiatihese been taken to stimulate the
promotion and quality control in schools. The Flsimgovernment bases its quality
policy on three Decrees: the final attainment IsWet pupils, the financing of continuing
education courses for teachers, and the scho@dts@mte and pedagogical counseling
office (De Knop et al., 2005). Leper (2012) repdrom the quality as determined during
the inspection (2001-2009) of PE at Flemish scholdie movement related
competencies are quite well-described, considetevglopmental/chronological plans in
PE courses over the years. On the other hand, Wexeerarely concrete learning contexts
to evaluate the personality-related competenciguipils, for example respecting
individual possibilities/differences of others, @grized as social behavior. More
recently, the role of schools in promoting healting with the link between health and
education has increasingly been governmentallygmized. In 2006 ministers signed a
declaration requiring their addressing health issneschools and the local community.

In the French-speaking part of Belgium, puptlsdents also have a minimum of two
PE lessons of 50 minutes per week. Coeducatioropgoged at primary school level.



Single-sex classes are organized with rare exaeptbthe secondary level. As in
Flanders, the educational network (state, privata@ic, community schools) is
influencing the vision of the school supervisoraiteers.

The promotion of lifelong physical activitytraditionally accepted even if not
specifically mentioned in the PE objectives. Intf@ach school can choose to adopt an
overall policy focused on sport and physical atyiar other objectives (e.g., foreign
languages, culture...). The major determining factaitsencing the orientation of a
school are the convictions of the senior staffgclior and school council) and,
sometimes, the status of the PE and the PE teasfanHoye, Motter, and Cloes (2009)
selected four secondary schools considered goadm@ga with emphasis on physical
activity. Despite positive reputation, these schdell far from meeting the criteria of the
active schools defined by Cale (1997). Surprisiragily one school had a written policy
for PE and physical activity. Nor did these schat#@selop relationships with the
community sports and physical activity resourcaesother study assessed the importance
given to PA in 51 out of the 514 secondary schootee French-speaking part of
Belgium. Based on literature (Cale, 1997; Patd.eP@06), six dimensions broken into
variables were identified (school's official polid3E classes, active transportation
policies, sports at school, promotion of PA asrilisciplinary process, facilities used by
the school for PE/sports). The mean global scote@tample on these six dimensions
was 44.7%. The lack of an in-school policy for potimg PA was striking. Few actions
were taken to encourage active transport to/framoaic The facilities used for the
practice of PE/sports were better quality than etgak but, PE classes were not efficient
(Cloes, 2011).

Even if health is stated as a goal of PE,thesducation and health promotion is under
the umbrella of local school health services whoesuse the initiatives launched in any
school. Unfortunately, very few projects are impémred specifically considering
physical activity. Since 2006, the Government @f tbgion has supported an action to
implement a coordinated policy to promote healtitiyuales about food and physical
plans for children/adolescents (www.mangerbouggrdenember of the Board of
Education has recently been designated to coordthatpromotion of sport and physical
activity in schools and the Sports Ministry hasielued several actions in order to
develop the relationship between community spduisscand the school actors
(www.adeps.be Simultaneously, efforts have been made by Péhtraeducators to
involve more the practitioners in encouraging tlstiidents to adopt an active lifestyle
(Cloes, Del Zotto, & Motter, 2009). Following dsigns of political authorities of both
regions, health issues are becoming increasingbpitant at school. Physical education,
although not clearly identified as the corner stohthe implementation of the actions, is
considered a part of the whole process.




Unique Curricular M odelsand Community Programs

The Flemish Minister of Sports commissioned tievelopment of a framework for
providing practical guidelines for schools/communiartners to create extracurricular
opportunities for PA through the school environmerhool policies, school culture, and
school-community links. The presented frameworkegnates five complementary
extracurricular components and is consistent widrdture recommendations (Seghers,
De Martelaer, & Cardon, 2009; Table 1). Van Ackeale (2011) described in detail the
framework’s development. Some case studies in Elandike “Sports Snack” (a
community-organized/multi-sport, after-school pigrfor elementary school children
not requiring membership in a sports club) showed school-community partnerships
facilitated by PE teachers as on-site PA coordisatan improve the quality/quantity of
PA programs. In these projects, the local governnfemunicipality) is considered an
important link between the sports actors (spodbg| schools, municipal sports services)
and the participants (De Martelaer & Theeboom, 2006ese school-community
partnership projects aim to stimulate all childrentjuding the non/less-talented not yet
participating in sports.

Components Recommendations
1. Sports and PA during Activities should be adapted to the interests and profiles of all pupils
lunch break (e.g., gender, skill-level) and orientated to non-competitive PA
transferable to leisure time activities
2. Active school yards Providing space, sports facilities, and extra game and sports
equipment during all school break periods
3. Active commuting Creation of traffic free zones around schools, speed restrictions in
to school school zones, sidewalk, and bicycle lane improvements, and the
introduction of walking school busses or bike pooling
4. Integrative health ¢ Providing health messages to pupils
education policy ¢ Providing an autonomy-supportive environment, in which young
related to PA people are offered choices of activities and autonomy in decision-
making

¢ Shared responsibility of the entire school staff, community
partners, and parents. Involvement of parents by modeling an
active lifestyle, encouraging youth to play outdoors and make
activity-related equipment available at home

5. After-school sports Offer a wide range of very attractive games and sports with an
and PA emphasis on play, fun, and recreation, and not solely on

competition

e  Facilitate transport to and from school

¢ Include community organizations (e.g., sports clubs)

Table 1: Framework with five complementary extraicular components (Seghers et al.,
2009)

Furthermore, initiatives to develop and enlediks between PE and other wider
community PA opportunities have received more &ttarduring the last few years (Van
Acker et al., 2011). PE teachers, in addition &irurcting and guiding PE classes and
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individuals, now also must prepare to function &saan member in and outside school.
Communication with parents, physicians, commurefyresentatives, and sport coaches
has become vital. Multimedia can help in this comioation, as when ICT possibilities
(seewww.smartschool.bgfollow and stimulate the individual progress ofpjfs. The
possibilities of differentiation, remedial teachjrmgpd feedback on the individual learning
route among colleagues and parents foreseen ussdigiital school platform offer an
added value to the traditional ways of communicafimeetings, traditional paper report
...). This stresses the role of Physical Educatieacher Education (PETE) and
Continuous Professional Development (CPD) followting evolution and possibilities of
the PE/health curriculum, as well as the impagiatnerships between the school and
local community. PETE programs are currently orgediat two levels: non-university
and university. At the non-university level (pradesal bachelor training program,
proposed by colleges), student teachers are traimeg 3 years (180 European credits -
ECTS), certifying them for elementary and the lovesels of secondary schools.
University programs for 5 years (180 + 120 ECTS®)pgare student teachers for the
higher grades of secondary schools (students agd@)1 Today, six Belgian universities
(three in each community) offer a specific PE tea@ducation program at the master
level, whereas 23 colleges (14 in Flanders andWaltionia) offer a PE teacher
education program at the professional bacheloll.l&xen taking into account the
separated regulations of (higher) education irHenish and Walloon community, too
many university colleges offer a professional bémh& he integration of these
institutions with the academic university educatraas stimulated by government
constructed associations. However, due to sigmfidéferences in study level/approach,
the cooperation only recently been successful.

In the recent past, PE teachers often reptaitddof awareness/education of the
health-promoting role of PE (Cardon & De Bourdeaug2002; Lecomte , Carlier, &
Renard, 2002). Therefore, the actual 5-year Mastagram is needed with specific
materials developed to train PE teachers for meagphysical fithess and stimulating
active lifestyle. ICT does help, offering instrunte(hard and software) to work in a
transparent and efficient way. A picture libraryféered on the internet (e.g., via Sports
Media) for pupils and teachers, plus several pmogréor motion/performance analysis
and learning process of movements (Dartfish, Kargflert analyzer, Kinovea ...).
Exergames implementing a dance revolutiowyv.konami.com/games/ddor Twinkle
tiles (www.twinkeltegel.nl ...) allow for working with ICT during instructionnal for
linking with children’s individual interest in ag® digital games. Tools are used to
measure the intensity of PA (heart rate monitochss Polar ...) and frequency of PA
with pedometers/accelerometers. Finally, Fitc(assw.fitclass.be) is quite popular and
offers individual tasks and training during extra@ular time.

FutureVisionsand Challenges

Belgian holistic approach in school and locaimmunity stimulate healthy and
physically active lifestyles and has potential fpowth and concrete use in content,
methods, and teaching approach. However, financalstraints and few human
resources hinder wider and structured implememtatidn Walloniathe Government
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made an effort to increase interest in a healtfgstlyle in young people. Several
initiatives have focused in schools. Regionallyippty was given to nutrition aspects,
but today the development of an active lifestyleerees more attention. Informal
analysis of public actions indicate lack of a cetesit strategy and of coordinated policy
implementation. For example, a 4-year-project talde the time of PE lessons in 10
primary schools ended until all involved could agrénformation collected during this
experiment wa ignored, rather than shared to dpvsethools motivated to increase
promotion of PA. Official guidelines have existear 5 years, and more projects are
being implemented, but schools still lack the legdiole they could play in developing
an active lifestyle in young people. Mentalitiee ahanging, but the goal remains distant.

PE has to be the professionally-guided stgripoint, reaching all children and
inspiring other initiatives and organizations. Reabe Haerens, Kirk, Cardon, and De
Bourdeaudhuij (2011) developed a pedagogical mddel Health-Based Physical
Education (HBPE). This model suggested that th@samotional domainv@aluing and
enjoying physical activity) is prominent in planning for teang. With the focus on
valuing and enjoying active life, Self-Determinati®heory (SDT, Deci & Ryan, 2000)
primarily informs the delivery of HBPE schools. SBiiggests that activities inherently
found interesting, meaningful, and enjoyable, oiclrhold personal relevance, will be
engaged in more readily outside physical educatiRecent evidence has shown that
youngsters’ motivation for physical education retato their engagement and activity
levels during physical education (Aelterman et2812) and beyond (Haerens, Kirk,
Cardon, De Bourdeaudhuij, & Vansteenkiste 2010).

Because of the complex role of promoting althgalifestyle during PE but also
throughout school, PE and classroom teachers ndditlomal information during their
teacher training and lifelong education. Aelternetial. (2012) developed and evaluated
training on Need-Supportive Teaching in Physicaluéadion embedded in Self-
Determination Theory. According to SDT, teacher®whovide autonomy support, who
create a well-structured environment, and who ak®lved and caring will promote
students’ valuing/enjoyment of activities. Thishances the autonomous self-regulation
of behaviors and the likelihood of becoming moreveqHaerens et al., 2010; Aelterman
et al., 2012). Conversely, controlling, chaoticd aminvolved teachers typically thwart
students’ psychological needs, further impedingleis’ autonomous motivation (Deci
& Ryan, 2000). In addition, the “whole” school apach (Cale & Harris, 2006)
emphasized the need for supporting structurediuctstied PA by providing suitable
physical environments. A study among Flemish sclebdtren confirmed this, showing
the physical school environment positively predatsonomous motivation to engage in
PE by satisfying their need for autonomy (RuttelmeB & Seghers, 2012). Having
sufficient quality sports fields and sports mategaables the PE teacher to provide
choices, satisfying the need for autonomy.

Technology can help teachers to maximize pgpodunities for children/adolescents
to develop awareness and handling of their dailyen@ent patterns/motion analysis.
New ICT possibilities should only be used when thiseneficial for the school, the
class, and the individual. Computer programs ($keartschool) and the internet are
useful in communication on the individual procekthe pupils and have increased in use
in recent years (press release, GO, 2011). Sonee ptintions of the school curriculum
are already worked out in detail on these inteptetforms; PE should catch up. This can
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enhance the reputation of PE and build awareness@weolleagues and parents that PE
is crucial in empowering young people to take cdréneir health in many varied and

enjoyable ways. During PETE and CPD, teachersrediive the theoretical information
(evidence-based practice reviewing the recentlitee/research) and the practical ways
to master the methodological approaches considgdrigd situations and target groups.

Summary

We have provided an overview of the historgt #re current conditions of PE and
Belgian youth being educated towards physical agtand a healthy lifestyle. This is a
responsibility of PE teachers and also the schiadil i& general, parents, and the local
community. Adopting a lifelong, physically-activiéelstyle means facing complex
challenges such as obesity, weak fundamental rskiits, sedentary lifestyle, and low
motivation to move or to practice sport. To indivédly reach every child, the
pedagogical model for Health-Based Physical Edonaind a balanced use of ICT can
help. These perspectives are global, reflectingdwode successful methods, strategies,
and procedures and are clearly in line with theb@ld-orum on Physical Education
Pedagogy (GoFPEP, 2010). This was establishedtardwsed to explore ways of
rethinking, reforming, and reframing health and $ibgl education pedagogy and also
PETE and CPD. The possibility of the 5-year Maptegram with an evidence-based PE
teacher education program which offers time forcfcal training in teaching PE and for
broader tasks at class, school, and the commuevg} Is promising.
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